
 

 

 
 
Gen&WS 536: Queering Sexuality Education 
 
Instructor: Tess Jewell (she/her/hers) 
Contact: tjewell2@wisc.edu 
Office hours: Thursdays from 9:15-10:15 AM and by appointment 
Office: Sterling 3323 
 
3 Credit Course: This intermediate level, social science, course fulfills the sexuality issue area in 
the Gender & Women’s Studies major. It counts as a social science and/or elective course in the 
GWS and LGBTQ+ Studies certificate programs. 

This class meets for two 75-minute class periods each week over the spring semester and 
carries the expectation that students will work on course learning activities (reading, writing, 
project work, etc.) for about 3 hours out of classroom for every class period. The syllabus 
includes more information about meeting times and expectations for student work. 

Canvas Course URL: https://canvas.wisc.edu/courses/395820  
 
Requisite: Sophomore standing.  
 
Class/Seminar Time: Tuesday/Thursday 8:00-9:15 AM 
Location: Sterling 2301 
 
Course Description 

Sexuality and sexual health education occurs through a number of sites, including but not 
limited to K-12 schools, colleges and universities, community-based organizations, activist 
groups, clinical settings, and state institutions (group homes, prisons, etc.). Despite a shift away 
from federal funding of “abstinence only until marriage” toward so-called “evidence-based 
comprehensive” content and instruction, scholars illustrate how sex education remains deeply 
heteronormative, disregards desire and pleasure, constructs sex and risky and dangerous, 
reproduces gendered and racist ideologies, and neglects the bodies and experiences of trans 
and gender non-conforming people. This course situates sexual health education in historical 
and contemporary context by tracing its discursive production and envisioning a queering of 
both content and practice. What might it mean to queer sex education and what would a queer 
sex education look like? In addition to utilizing theoretical interventions from critical education 
studies, queer theory, and transgender studies, we will engage in action based course projects 
such as policy analysis or curricula design and implementation.  

https://canvas.wisc.edu/courses/395820


 

Course Learning Outcomes 

At the completion of this course, students will be able to: 

• Discuss policies and practices of sexuality education  
• Articulate debates related to the implementation and content of sexuality education  
• Critique heteronormativity, racism, the disregard of pleasure and desire, and the 

absence of transgender bodies in sexuality education  
• Analyze the relevance of concepts in queer theory and queer pedagogy to the policy and 

practice of sexuality education 

 
REGULAR AND SUBSTANTIVE INTERACTION 
This course provides regular and substantive interaction by: 

• Assessing or providing feedback on a student’s coursework throughout the semester 
based on the expectations of the learning activities described in the assignments section 
of this syllabus. 

• Providing direct instruction twice weekly through lecture and facilitating group 
discussion at least once/week on the scheduled and assigned weekly content.  

• Participation in regularly scheduled learning sessions (where there is an opportunity for 
direct interaction between the student and the qualified instructor). 

• Assessing or providing feedback on a student’s coursework throughout the semester 
based on the expectations of the learning activities described in the assignments section 
of this syllabus. 

• Use of small working/study groups that are moderated by the instructor. 
 
 

COMMUNICATION 

All course announcements will be sent through Canvas – please make sure you have your 
notifications set up accordingly if you would like to receive an email notification with these. 

For reaching out to me, email is my preferred mode of communication. Please include “GWS 
536” in the subject line of your emails. I will respond to all emails within 24 hours on Mondays 
through Fridays. Emails sent after 6:00 PM on Fridays will receive a response the following 
Monday.  

If you have an urgent message that needs to be addressed within 24 hours, please include 
“URGENT” in the email subject line, and I will do my best to respond to you as soon as possible.  

If you have not heard back from me within 24 hours, please send me a follow up message to 
ensure I received the first. 

 

 

 



 

GRADING  

• Components of grades (additional information on next page): 
o Assignments: 30% 
o Quizzes: 15% 
o Participation: 20% 
o Final project: 35% 

• Final grades are not curved 
 

Final letter grades are as follows: 
A 93-100 
AB 88-92 
B 83-87 

BC 78-82 
C 70-77 
D  60-69 

F below 60 

 

REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 

• There are no required textbooks or software for this course 
• All course materials are available as PDF downloads or webpage links on our Canvas 

course website.  
You should complete the readings by the date listed on the calendar below. This should go 
without saying, but is worth repeating that reading is not optional. Please come to class 
prepared to discuss the readings. Preparing for class will definitely help your participation 
grade. If you have questions about how to best approach your task of reading and note-taking 
in order to prepare for class, please come talk to me. 
 
ASSIGNMENTS, QUIZZES, PROJECTS & OTHER MAJOR GRADED WORK  

Please note: This syllabus is a “living document” in the sense that course assignments may 
change according to the needs of student learning. 
 
Rubrics are available for all assignments and components of the final project, which can be 
found at the bottom of each assignment page on Canvas. 
 
Longitudinal course project 
Over the course of the semester, students will work in groups of 2-5 people on a project that 
involves developing an aspect of an inclusive sex education curriculum. This will likely be a 
lesson on a topic and could be a lesson that would serve in a series of sessions on this topic. For 
the purposes of this course, you only need to develop one lesson, which should demonstrate  
the theories, content, and methods covered in this course. Your project does not necessarily 
have to be about LGBTQ+ health, but if not it must very clearly connect to course concepts. We 
will discuss the project and project ideas in more detail at the beginning of the semester. You 
will have the option to share ideas and students will be assigned to project groups based on 
responses to a survey where everyone will rank their project preferences. The course calendar 
later in this document includes information about when you will be introduced to various 
aspects of this project, and we will have time dedicated to working in project groups during 
class sessions throughout the semester.  



 

You will notice that many of the assignments below pertain to the course project. Some will be 
components of the project that your group will submit earlier in the semester (listed under the 
“assignments” section) that will serve as a building block for your project. Specifically, these 
include the brief statement describing your topic and goals for your group project,  literature 
review, and outline of your lesson plan. I will provide you with feedback on these assignments 
and will meet with groups over the course of the semester to provide you with support and 
guidance as your work on your projects. The components of the final project are listed under 
the “final project” section. This will include the final lesson plan and lesson materials, a 
presentation about your project to our class, a paper describing your project, and an individual 
reflection about your experiences in this course and working on this project. I have indicated if 
each assignment is an individual or group assignment. 

 
There is no final sit down exam for this course.  
 

Category Due date Individual 
or group 

Grade value 

Assignments                                                                                                                         30% 
Sex education reflection 2/2/24 by 11:59 pm Individual 20 points 
Brief statement describing your topic 
and goals for your group project 

2/9/24 by 11:59 pm Group 10 points  

Literature review 3/1/24 by 11:59 pm Group 30 points 
Outline of lesson plan 3/22/24 by 11:59 

pm 
Group 15 points 

Quizzes 15% 
3 quizzes 2/18/24, 3/17/24, 

and 4/21/24 
Individual 30 points per 

quiz 
Participation & attendance 20% 
Attendance at each class  Assessed at each 

class session 
Individual 1 point per class 

session, two 
dropped at end 
of semester 

Participation in class sessions: first half 
of semester (1/23/24-3/7/24) 

Assessed at each 
class session 

Individual 20 points 

Participation in class sessions: second 
half of semester (3/8/24-5/3/24) 

Assessed at each 
class session 

Individual 20 points 

Final project 35% 
Final lesson plan and lesson materials 4/22/24 by 11:59 

pm 
Group 50 points 

Final paper describing lesson 5/3/24 by 11:59 pm Group 100 points 
Final project presentation 4/23/24-4/30/24  Group 50 points 
Final reflection on your project and 
this course 

5/7/24 by 11:59 pm Individual 50 points 

 



 

Assignments: 
• Sex education reflection: due 2/2/24 (individual assignment) 
Instructions: In 2-3 pages (double spaced, 12 point font), reflect on your previous experiences 
with sexuality education (broadly conceived) and address the following:  

• When do you first remember learning about sex and sexuality?  
• Describe your experiences with school-based sex education. What topics did you learn 
about and how were they taught to you?  
• Where else do recall learning about sex and sexuality as a young person? As an adult?  
• What was missing from your sexuality education? In other words, what do you wish you 
learned about, and how? 

 
• Brief statement describing your topic, goals and plan for your group project: due 2/9/24 

(group assignment) 
Instructions: This submission only needs to be 2-3 sentences in length. Please include the topic 
your group will focus on for your project and goals for what you hope to accomplish with the 
project. Your goals should clarify who you will be directing your project toward (e.g., high 
school students, middle school students, etc.). Note that it is okay if the goals or plan for your 
project change over the course of this semester - the goal of this assignment is just to help lay 
the foundation to help get things started. 

 
• Literature review: due 3/1/24 (group assignment) 
Instructions: As part of your project for this course, it is important to know and explain what is 
known about the topic you are covering. This could include information about the topic itself as 
well as articles that discuss how it has been included (or not) in sex education. This could also 
include articles that discuss any specific teaching methods that you would like to incorporate.  
Please answer the following questions for this assignment: 

• Where did you search for articles? 
• What search terms did you use? 
• Please summarize the articles you decided to use in your literature review, highlighting 
the findings that are most important for your project. This should include at least 6 sources 
that are not already included in the pre-work reading list for this course.  

NOTE: when highlighting key findings from the articles, please summarize the findings in your 
own words. It is okay to use some direct quotes throughout the literature review (and these 
should have appropriate in-text citations), but these should be used sparingly.  

- Citations must be in APA format. 
- A template is provided on the assignment page in Canvas that can you use if you would 

like.  
 
• Outline of lesson plan due 3/22/24 (group assignment) 
Instructions: Please provide a brief outline (it does not need to be in full sentences) of the 
components of the lesson you are developing for your project. 
 
 



 

Quizzes: 
There are three quizzes during the semester. The quizzes will be taken on Canvas. They will be 
un-timed, however you need to complete them in one sitting. You may use course materials 
(notes and readings), but you may not take the quiz with other students. Quizzes will focus on 
course material from readings and will include multiple choice, matching, and drop-down 
questions.  

- Quiz 1: due 2/18/24. Covers content in the readings assigned from classes between 
1/25/24-2/15/24.  

- Quiz 2: due 3/17/24. Covers content in the readings assigned from classes between 
2/20/24-3/15/24. 

- Quiz 3: due 4/21/24. Covers content in the readings assigned from classes between 
3/19/24-4/18/24. 

 
Final project: 
• Final lesson plan and lesson materials: due 4/22/24 (group assignment) 

Instructions: This assignment is where you will submit your final lesson plan and lesson 
materials. The exact details of this assignment will vary based on the different projects, but 
all assignments should include the following components: 
• Lesson plan that details the parts of the lesson, which should have at least two sections 

(but can have more). Details should include who is leading each section, how long you 
anticipate each section to last, and what is happening in each section (for example, are 
students sitting and listening to a lecture or speaker, or are they doing a hands-on 
activity?). 

• Lesson materials that correspond to the lesson plan. For example, if your lesson involves 
a PowerPoint presentation, you should submit the slides that you would use in this 
presentation. If your lesson involves students completing a worksheet or hands-on 
activity, you should include the worksheet or instructions they will follow.  

 
• Final paper: due 5/3/24 (group assignment) 
Instructions: This assignment is where you will explain why you chose the topic and lesson 
approach that you did for your project. There is no specific length requirement for this paper, 
but it should be double-spaced and in 12-point font. It must address the following questions: 

• Topic information:  
o What topic did your group select?  
o Why did you select this topic?  
o What is known about this topic as it relates to sex education? (Is this a topic that is 

consistently included? Is this a topic that is banned in any settings?)  
o Are there any state or national policies that are important to know about when 

thinking about this topic in sex education? 
o If there is anything else that you feel is important to understand your topic, please 

explain it in this section. 
• Audience information: 

o Who is your audience for this lesson? 
o Why did you select this audience? 



 

o Why is it important for this audience to learn about this topic? 
o If there is anything else that you feel is important to understand your audience, 

please explain it in this section. 
• Lesson information:  

o What did you include in your lesson? 
§ Why did you include this information? (in other words, why is this specific 

information important to include?) 
o How will you teach this information? 

§ Why did you select this teaching approach? 
o How does your lesson and approach incorporate topics we have discussed in this 

course? Please cite at least two sources we used in this course when discussing this. 
• Conclusions: 

o What do you think the impact of this lesson would be? (or alternatively you could 
frame this as, what do you hope the impact of this lesson would be?) 

o What did you learn while working on this project, or are there any other major 
takeaways you would like to share? 

You must use APA citation style, including both in-text citations and a reference list, for this 
assignment. 
 
• Final presentation: 4/23/24-4/30/24 (depending on date presenting) (group assignment) 
Instructions: the exact details of each group’s presentation will vary based on their specific 
project, but all presentations must include the following components: 

• Title slide 
• Introduction slide(s) that describe: the topic your group selected; the audience for your 

lesson 
• Background slides that describe: why your group selected this topic; what is known 

about this topic as it relates to sex education (is this a topic that is consistently 
included? Is this a topic that is banned in any settings?); are there any state or national 
policies that are important to know about when thinking about this topic in sex 
education? 

• Lesson slides that describe: what did you include in your lesson (and why)?; how you will 
teach this information (and why)? 

• Conclusion slide(s) that describe: what do you think the impact of this lesson would be? 
What did you learn while working on this project, or are there any other major 
takeaways you would like to share with the class? 

Note: you do not need to submit anything for this assignment – your group will receive a grade 
for this assignment based on your group presentation at the end of the semester. 
 
• Final individual reflection on your group project and this course: due 5/7/24 (individual 

assignment) 
Instructions: In 3-4 pages (double spaced, 12 point font), reflect on your experiences in this 
course and working on your project, you can consider the following questions to get you 
started (please note: you do not need to answer any or all of these questions in your response, 



 

please focus your response on whatever reflection related to this course and the group project 
that feels meaningful to you): 

• What did you learn this semester from the coursework? 
• What did you learn this semester from working on your group project?  
• What was something interesting that stuck out to you, or something that surprised you, 
while you were working on your group project? 
• How, if at all, will you think about sex education moving forward in your life? 
• Thinking back to the reflection you wrote at the beginning of the semester, has the way 
you reflect back on your own prior sex education changed?  

 
DEADLINES: Late assignments are penalized 10% of the grade for each day they are late; no 
assignments are accepted more than one week after the due date. 
 
Participation and attendance: 

Attendance at class sessions is required. You will be graded on your attendance and 
participation. Attendance will be taken through Menti, which is the platform I will be using for 
all of our class sessions. You will be able to connect to this from your smartphone, tablet, or 
laptop.  

You may miss 2 class sessions without an effect on the attendance and participation portion of 
your grade, no questions asked, and you don’t need to notify me. Religious observations and 
UW athletics participation do not count toward your 2 absences, but please let know in 
advance. If you have other extenuating circumstances that prevent you coming to class, please 
contact me in advance so that we can work together to find a possible solution. Emailing me 
after an absence does not constitute approval for that absence. You are responsible for 
checking with other students about what you may have missed in class, and you are also 
responsible for communicating with your project group members about collaboration on the 
group work assignments if you miss a group work class session.  

Your active participation in class sessions is assessed as part of your grade for this class, and 
overall your attendance and participation makes up 20% of your final grade. During the first 
few classes, we will discuss what constitutes active participation. You will receive participation 
grades for the first and second halves of the semester based on the participation rubric on the 
following page of this syllabus (which is also on the corresponding assignment pages on 
Canvas). The intention of receiving a grade for the first half of the semester is to provide you 
with feedback for any areas of improvement for class participation in the second half of the 
semester. 

It is essential that this space remains inclusive, safe, and private. If you are disrespectful to me 
or your peers, your participation grade will be impacted negatively. Intentionally disrespectful 
behavior will not be tolerated, and if this occurs you will be asked to leave for the day and meet 
with me. This behavior includes but is not limited to microaggressions, racism, sexism, 
homophobia, transphobia, and ableism. Please reach out to me if you have any questions about 
how to help maintain this space and contribute positively to our class atmosphere.  



 

Some of the topics covered in this course can be heavy, personal, and controversial. Everyone is 
coming to this course with different levels of prior learning and life experiences related to these 
topics. In order to maintain a safe, inclusive, and private space, it is expected that mutual 
respect exists between and among our group. You may have different beliefs or viewpoints 
than others in the class, and engaging in constructive discussion can be helpful for building a 
deeper understanding of course content. It is important to consider how your perspective may 
be influenced by aspects of your own identity and personal experiences, which will likely be 
different from others in the class. In situations of disagreement it is expected that everyone will 
maintain respect and collegiality and actively listen to others. Additionally, any personal 
information and experiences shared by others are not meant to leave this space, unless 
explicitly stated by the person sharing this information about themselves.  

 

Participation rubric 

Points 5 4 3 2 1 

Quality of 
contribution 

Always well-
prepared for 
class; shows 
critical 
thought; 
poses 
questions; 
moves 
dialogue 
forward; 
stays on 
topic; 
engages with 
both 
instructor 
and 
classmates 

Well-
prepared for 
class most of 
the time; 
shows effort 
in critical 
thinking; 
poses 
questions; 
helps move 
dialogue 
forward; 
often stays on 
topic; shows 
effort to 
engage with 
both 
instructor and 
classmates 

Sometimes 
well-
prepared for 
class; makes 
attempts to 
engage in 
critical 
thought; 
makes 
attempts to 
move 
dialogue 
forward; 
sometimes 
goes off 
topic; shows 
some effort 
to engage 
with 
instructor 
and 
classmates 

Rarely 
prepared for 
class; few 
attempts to 
engage in 
critical 
thought; 
seldom 
moves 
dialogue 
forward; 
often goes 
off topic; 
shows little 
effort to 
engage with 
instructor 
and 
classmates 

Almost never 
prepared for 
class; does 
not attempt 
to engage in 
critical 
thinking; 
does not 
move 
dialogue 
forward; 
purposes 
goes off 
topic; does 
not engage 
with 
instructor or 
classmates 



 

Active 
listening 

Always 
demonstrates 
active 
listening 
when peers 
or instructor 
are talking; 
always 
engages in 
thoughtful 
and 
respectful 
discussion 
with peers 

Demonstrates 
active 
listening 
when peers 
or instructor 
are talking 
most of the 
time; engages 
in thoughtful 
and 
respectful 
discussion 
with peers 
most of the 
time 

Sometimes 
demonstrates 
active 
listening 
when peers 
or instructor 
are talking; 
sometimes 
engages in 
thoughtful 
and 
respectful 
discussion 
with peers  

Rarely 
demonstrates 
active 
listening 
when peers 
or instructor 
are talking; 
rarely 
engages in 
thoughtful 
and 
respectful 
discussion 
with peers 

Never 
demonstrates 
active 
listening 
when peers 
or instructor 
are talking; 
never 
engages in 
thoughtful 
and 
respectful 
discussion 
with peers 

Frequency 
of 
contribution 

Contributes 
in all class 
sessions and 
does not 
dominate 
class 
discussions 

Contributes 
in most class 
sessions 
and/or rarely 
dominates 
class 
discussions 

Contributes 
in some class 
sessions 
and/or 
sometimes 
dominates 
class 
discussions 

Rarely 
contributes in 
class sessions 
or often 
dominates 
class 
discussions 

Never 
contributes in 
class sessions 
or always 
dominates 
class 
discussions 

Respect of 
ground 
rules 

Always Most of the 
time 

Sometimes Rarely  Never 

 
COURSE CALENDAR 

Please note: This syllabus is a “living document” in the sense that course readings and 
assignments may change according to the needs of student learning. 

Week 1: Introduction to course 
Tuesday 
January 23 

Pre-work reading:  
• The syllabus 

Thursday 
January 25 

Pre-work reading:  
• Fields, J., Gilbert, J., & Miller, M. (2015). Sexuality and education: 

Toward the promise of ambiguity. In J. DeLamater and R.F. Plante 
(Eds.), Handbook of the Sociology of Sexualities (pp. 371-387). New 
York, NY: Springer Publications. 

• Guttmacher Institute. (September 1, 2023). Sex and HIV Education. 
https://www.guttmacher.org/state-policy/explore/sex-and-hiv-
education  

https://www.guttmacher.org/state-policy/explore/sex-and-hiv-education
https://www.guttmacher.org/state-policy/explore/sex-and-hiv-education


 

Week 2: A brief history of sex education 
Tuesday 
January 30 

Pre-work reading: 
• Lord, A.M., (2010). In Bed with the Fed. In Condom Nation: The U.S. 

Government's Sex Education Campaign from World War I to the 
Internet (pp. 1-24). Baltimore, MD: Johns Hopkins University Press.  

Project activities: 
• Review project components 
• Brainstorm project ideas 

Thursday 
February 1 

Pre-work reading: 
• Zimmerman, J. (2015). Sex Education and the "Sexual Revolution,” 

1965-1983. In Too hot to handle: A global history of sex education 
(pp. 80-114). Princeton, NJ: Princeton University Press. 

Upcoming assignment deadlines: 
• Due Friday 2/2/24 at 11:59 pm: sex education reflection 
• Due Sunday 2/4/24 at 11:59 pm: project topic preferences (I will send 

you all a Google form for this) 
Week 3: The politics of HIV/AIDS and the birth of queer sex ed 
Tuesday 
February 6 

Pre-work reading: 
• Hollibaugh, A. (1996). Seducing women into a “lifestyle of vaginal 

fisting”: Lesbian sex gets virtually dangerous. In Dangerous 
Bedfellows (Eds.), Policing Public Sex: Queer Politics and the Future of 
AIDS Activism (pp. 321-336). Boston: South End Press. 

• Barcelos, C. (2023). Fisting Pedagogy. In The Palgrave Encyclopedia of 
Sexuality Education (pp. 1-10). Cham: Springer International 
Publishing. 

Project activities: 
• Group assignments will be given today 
• A portion of class will be devoted to group work 

Thursday 
February 8 

Pre-work reading: 
• Patton, C. (1987). Resistance and the erotic: Reclaiming history, 

setting strategy as we face AIDS. Radical America, 20(6): 68-78. 
• Butler-Wall, K. (2016). Viral transmissions: Safer sex videos, disability, 

and queer politics. Disability Studies Quarterly, 36(4). 
Project activities: 

• A portion of class will be devoted to group work 
Upcoming assignment deadlines: 

• Due Friday 2/9/24 by 11:59 pm: brief statement describing your topic 
and goals for your group project (group assignment) 

Week 4: Sex education and social inequalities, part 1  
Tuesday 
February 13 

Pre-work reading: 
• Elia, J. P., & Tokunaga, J. (2015). Sexuality education: implications for 

health, equity, and social justice in the United States. Health 
Education, 115(1), 105-120.  



 

• Elliott, S. (2014). “Who’s to blame?” Constructing the responsible 
sexual agent in neoliberal sex education. Sexuality Research and 
Social Policy, 11(3), 211-224. 

Project activities: 
• I will provide an overview of the upcoming Literature Review 

assignment 
Thursday 
February 15 

Pre-work reading: 
• Garcia, L. (2009). “Now why do you want to know about that?” 

Heteronormativity, sexism, and racism in the sexual (mis) education 
of Latina youth. Gender & Society, 23(4), 520-541.  

• Froyum, C. M. (2010). Making ‘good girls’: Sexual agency in the 
sexuality education of low-income black girls. Culture, Health & 
Sexuality, 12(1), 59-72. 

Project activities: 
• A portion of class time will be devoted to project group work 

Upcoming assignment deadlines: 
• Quiz 1 due Sunday 2/18/24 by 11:59 pm 

Week 5: Sex education and social inequalities, part 2 
Tuesday 
February 20 

Pre-work reading: 
• Gill, M. (2015). Pleasure principles: From harm reduction to diversity 

in sex education. In Already doing it: Intellectual disability and sexual 
agency (pp. 47-80). Minneapolis: University of Minnesota Press. 

• Currin, J. M., Hubach, R. D., & Croff, J. M. (2020). Sex-Ed without the 
Stigma: What Gay and Bisexual Men Would like Offered in School 
Based Sex Education. Journal of Homosexuality, 67(13), 1779–1797.  

Thursday 
February 22 

Pre-work reading: 
• Sevelius, J. (2009). “There's no pamphlet for the kind of sex I have”: 

HIV-related risk factors and protective behaviors among transgender 
men who have sex with non-transgender men. Journal of the 
Association of Nurses in AIDS Care, 20(5), 398-410.  

• Brömdal, A., Rasmussen, M. L., Sanjakdar, F., Allen, L., & Quinlivan, K. 
(2017). Intersex bodies in sexuality education: on the edge of cultural 
difference. In A. Allen and M.L. Rasmussen (Eds.), The Palgrave 
Handbook of Sexuality Education (pp. 369-390). Palgrave Macmillan, 
London. 

Project activities: 
• A portion of class time will be devoted to project group work 

Week 6: The politics of evidence 
Tuesday 
February 27 

Pre-work reading: 
• McClelland, S. I., & Fine, M. (2008). Embedded science: Critical 

analysis of abstinence-only evaluation research. Cultural Studies? 
Critical Methodologies, 8(1), 50-81. 



 

• Lieberman, L. D., & Goldfarb, E. S. (2022). Sex Ed in the Post-
Roe World: Implications for Public Health Education. Health 
Education & Behavior, 49(6), 919–923.  

Thursday 
February 29 

Pre-work reading: 
• O’Quinn, J., & Fields, J. (2020). The future of evidence: Queerness in 

progressive visions of sexuality education. Sexuality Research and 
Social Policy, 17, 175-187. 

Project activities: 
• A portion of class time will be devoted to project group work 

Upcoming assignment deadlines: 
• Due 3/1/24 at 11:59 pm: Literature review (group assignment) 

Week 7: Queering risk 
Tuesday 
March 5 

Pre-work reading: 
• Richters, J., & Clayton, S. (2010). The practical and symbolic purpose 

of dental dams in lesbian safer sex promotion. Sexual Health, 7(2), 
103-106. 

• Orne, J., & Gall, J. (2019). Converting, Monitoring, and Policing PrEP 
Citizenship: Biosexual Citizenship and the PrEP Surveillance Regime. 
Surveillance & Society, 17(5), 641-661. 

Project activities: 
• I will provide an overview of the next assignment for the group 

project: the outline of the lesson plan 
Thursday 
March 7 

Pre-work reading: 
• Bailey, M. M. (2016). Black gay (raw) sex. In E. P. Johnson (Ed.) No 

Tea, No Shade: New Writings in Black Queer Studies (pp. 239-61). 
Durham, NC: Duke University Press. 

Project activities: 
• A portion of class time will be devoted to group project work 

Week 8: Queer pedagogies   
Tuesday 
March 12 

Pre-work reading: 
• hooks., b. (1994). Engaged pedagogy. In Teaching to transgress: 

education as the practice of freedom (pp. 13-22). New York, NY: 
Routledge.  

• hooks, b. (1994). Eros, eroticism, and the pedagogical process. 
Teaching to transgress: education as the practice of freedom (pp. 
191- 200). New York, NY: Routledge.  

• Shlasko, D. (2005). Queer (v.) pedagogy. Equity & Excellence in 
Education, 38(2), 123-134. 

Thursday 
March 14 

Pre-work reading: 
• Greteman, A. J. (2013). Fashioning a bareback pedagogy: Towards a 

theory of risky (sex) education. Sex Education, 13(sup1), S20-S31.  
• Coll, L., & Charlton, E. (2018). Not yet queer, here and now for 

sexualities and schooling. Sex Education, 18(3), 307-320. 



 

Project activities: 
• A portion of class time will be devoted to group project work 

Upcoming assignment deadlines: 
• Quiz 2 due Sunday 3/17/24 by 11:59 pm 

Week 9: Designing curricula  
Tuesday 
March 19 

Pre-work reading: 
• Fields, J., & Copp, M. (2015). Striving for empathy: affinities, alliances 

and peer sexuality educators. Sex Education, 15(2), 188–203.  
• Sevelius, J. M. (2013). Gender affirmation: A framework for 

conceptualizing risk behavior among transgender women of color. 
Sex Roles, 68(11-12), 675-689. 

Thursday 
March 21 

Pre-work reading: 
• Bell, A., Goodman, D., and Oulette, M. (2016). Design and Facilitation. 

In Adams, M. & Bell, L. Teaching for diversity and social justice, 3rd 
ed. (pp. 56-94). New York, NY: Routledge. 

Project activities: 
• A portion of class time will be devoted to group project work  

Upcoming assignment deadlines: 
• Due Friday 3/22/24 by 11:59 pm: outline of lesson plan for project 

(group assignment) 
Spring break! No classes on March 26 & March 28 
Week 10: Pleasure and desire 
Tuesday April 
2 

Pre-work reading: 
• Albury, K. (2014). Porn and sex education, porn as sex education. 

Porn Studies, 1(1-2), 172-181. 
• Allen, L. (2012). Pleasure’s perils? Critically reflecting on pleasure’s 

inclusion in sexuality education. Sexualities, 15(3-4), 455-471. 
Thursday 
April 4 

Pre-work reading: 
• Bauer, M., Hämmerli, S., & Leeners, B. (2020). Unmet Needs in Sex 

Education-What Adolescents Aim to Understand About Sexuality of 
the Other Sex. The Journal of Adolescent Health, 67(2), 245–252.  

Project activities:  
• A portion of class will be devoted to project group work 

Week 11: Public Health, Public Sex 
Tuesday April 
9 

Pre-work reading: 
• Califia, P. (1994). Public Sex. In Public Sex: The Culture of Radical Sex 

(pp. 71-82). Jersey City, NJ: Cleis Press.  
• Rubin, G. (1997). Elegy for the valley of kings: AIDS and the leather 

community in San Francisco, 1981-1996. In Levine, M.P., Nardi, P.M. 
& Gagnon, J.H. (Eds.) Changing times: Gay men and lesbians 
encounter HIV/AIDS (pp. 101-144). Chicago, IL: University of Chicago 
Press. 



 

Thursday 
April 11 

Pre-work reading: 
• Binson, D., Blea, L., Cotten, P. D., Kant, J., & Woods, W. J. (2005). 

Building an HIV/STI prevention program in a gay bathhouse: a case 
study. AIDS Education & Prevention, 17(4), 386-399.  

• Meunier, É. (2014). No attitude, no standing around: the organization 
of social and sexual interaction at a gay male private sex party in New 
York city. Archives of Sexual Behavior, 43(4), 685-695. 

Project activities: 
• A portion of class will be devoted to project group work 

Week 12: Evaluating educational programs 
Tuesday April 
16 

Pre-work reading: 
• Kesler, K., Gerber, A., Laris, B. A., Anderson, P., Baumler, E., & Coyle, 

K. (2023). High School FLASH Sexual Health Education Curriculum: 
LGBTQ Inclusivity Strategies Reduce Homophobia and 
Transphobia. Prevention Science, 24(Suppl 2), 272–282.  

• Reisner, S. L., Hughto, J. M. W., Pardee, D. J., Kuhns, L., Garofalo, R., 
& Mimiaga, M. J. (2016). LifeSkills for men (LS4M): pilot evaluation of 
a gender-affirmative HIV and STI prevention intervention for young 
adult transgender men who have sex with men. Journal of Urban 
Health, 93(1), 189-205.  

Thursday 
April 18 

Pre-work reading: 
• Constantine, N. A., Jerman, P., Berglas, N. F., Angulo-Olaiz, F., Chou, 

C. P., & Rohrbach, L. A. (2015). Short-term effects of a rights-based 
sexuality education curriculum for high-school students: a cluster-
randomized trial. BMC Public Health, 15, 293.  

• Borawski, E. A., Tufts, K. A., Trapl, E. S., Hayman, L. L., Yoder, L. D., & 
Lovegreen, L. D. (2015). Effectiveness of health education teachers 
and school nurses teaching sexually transmitted infections/human 
immunodeficiency virus prevention knowledge and skills in high 
school. The Journal of School Health, 85(3), 189–196.  

Project activities: 
• A portion of this class will be devoted to project group work 

Upcoming assignment deadlines: 
• Quiz 3 due Sunday 4/21/24 by 11:59 pm 
• Due Monday 4/22/24 by 11:59 pm: final lesson plan and lesson 

materials (group assignment) 
Week 13: Group presentations 
Tuesday April 
23 

• Group presentations 

Thursday 
April 25 

• Group presentations 

Week 14: Group presentations & course wrap-up 



 

Tuesday April 
30 

• Groups presentations 

Thursday May 
2 

• TBD 
 
Upcoming assignment deadlines: 

• Due Friday 5/3/24 by 11:59 pm: final paper describing lesson (group 
assignment) 

Finals week 
 Upcoming assignment deadlines: 

• Due Tuesday 5/7/24 by 11:59 pm: final reflection (individual 
assignment) 

 

RULES, RIGHTS & RESPONSIBILITIES 

• See: https://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext  
 
ACADEMIC CALENDAR & RELIGIOUS OBSERVANCES 

• See: https://secfac.wisc.edu/academic-calendar/#religious-observances  

 
ACADEMIC INTEGRITY 

By virtue of enrollment, each student agrees to uphold the high academic standards of the 
University of Wisconsin-Madison; academic misconduct is behavior that negatively impacts the 
integrity of the institution. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these previously listed acts are examples of misconduct which may 
result in disciplinary action. Examples of disciplinary action include, but is not limited to, failure 
on the assignment/course, written reprimand, disciplinary probation, suspension, or expulsion. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 

The University of Wisconsin-Madison supports the right of all enrolled students to a full and 
equal educational opportunity. The Americans with Disabilities Act (ADA), Wisconsin State 
Statute (36.12), and UW-Madison policy (Faculty Document 1071) require that students with 
disabilities be reasonably accommodated in instruction and campus life. Reasonable 
accommodations for students with disabilities is a shared faculty and student responsibility. 
Students are expected to inform faculty/instructors of their need for instructional 
accommodations by the end of the third week of the semester, or as soon as possible after a 
disability has been incurred or recognized. Faculty/instructors will work either directly with the 
student or in coordination with the McBurney Center to identify and provide reasonable 
instructional accommodations. Disability information, including instructional accommodations 
as part of a student's educational record, is confidential and protected under FERPA.  
 
It is very important to me to make sure this course is accessible to students with a range of 
disability accommodations and learning needs. If you have a McBurney Faculty Notification 

https://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext
https://secfac.wisc.edu/academic-calendar/#religious-observances


 

Letter, please make it available to me by the end of week 2 of class. If you do not have 
McBurney documentation but there are conditions or life circumstances that interfere with 
your ability to fulfill your responsibilities for this course, I encourage you to meet with me as 
soon as possible to discuss how best to accommodate you to help you succeed in this course. In 
some cases, I may recommend that you consult with the McBurney Disability Resource Center: 
https://mcburney.wisc.edu/ or call (608) 263-2741. 
 
DIVERSITY & INCLUSION 

Diversity is a source of strength, creativity, and innovation for UW-Madison. We value the 
contributions of each person and respect the profound ways their identity, culture, background, 
experience, status, abilities, and opinion enrich the university community. We commit 
ourselves to the pursuit of excellence in teaching, research, outreach, and diversity as 
inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world. https://diversity.wisc.edu/  
 
SEXUAL HARASSMENT & OTHER FORMS OF SEXUAL MISCONDUCT 
  
As an instructor, I am committed to supporting survivors of sexual misconduct, including sexual 
assault, sexual harassment, dating violence, domestic violence, stalking, and sexual 
exploitation. UW–Madison offers a variety of resources for students impacted by sexual 
misconduct. 
  
If you wish to seek out free, confidential support, there are a number of services available on 
campus and in the community. 
  
If you would like to report sexual misconduct to the campus, a number of reporting options are 
available. In addition, each department has staff members, known as Responsible Employees, 
who can assist you. If you are an undergraduate student, most of the academic and career 
advisors you work with are designated Responsible Employees. Please note that Responsible 
Employees are required to report specific disclosures that you share about sexual misconduct 
to UW-Madison’s Title IX Office. 
  
The Department of Gender & Women’s Studies has the following Responsible Employees:  

• Department Chair, Dr. Judy Houck (jahouck@wisc.edu) 
• Department Administrator, Jamie Gratrix (jamie.gratrix@wisc.edu) 
• Graduate Coordinator, Duachi Yang (duachi.yang@wisc.edu) 
• Undergraduate Advisor, Lachrista Greco (lachrista.greco@wisc.edu). 

PRIVACY OF STUDENT RECORDS & THE USE OF AUDIO RECORDED LECTURERS STATEMENT 
 

https://mcburney.wisc.edu/
https://diversity.wisc.edu/
https://www.uhs.wisc.edu/survivor-services/campus-community-resources-for-victims/
https://compliance.wisc.edu/titleix/student-information/
https://compliance.wisc.edu/titleix/
mailto:jahouck@wisc.edu
mailto:jamie.gratrix@wisc.edu
mailto:duachi.yang@wisc.edu
mailto:lachrista.greco@wisc.edu


 

See more information about privacy of student records and the usage of audio-recorded 
lectures.  
Lecture materials and recordings for this course are protected intellectual property at UW-
Madison. Students in this course may use the materials and recordings for their personal use 
related to participation in this class. Students may also take notes solely for their personal use. 
If a lecture is not already recorded, you are not authorized to record my lectures without my 
permission unless you are considered by the university to be a qualified student with a 
disability requiring accommodation. [Regent Policy Document 4-1] Students may not copy or 
have lecture materials and recordings outside of class, including posting on internet sites or 
selling to commercial entities. Students are also prohibited from providing or selling their 
personal notes to anyone else or being paid for taking notes by any person or commercial firm 
without the instructor’s express written permission. Unauthorized use of these copyrighted 
lecture materials and recordings constitutes copyright infringement and may be addressed 
under the university’s policies, UWS Chapters 14 and 17, governing student academic and non-
academic misconduct. 
 
COURSE EVALUATIONS 
Students will be provided with an opportunity to evaluate this course and your learning 
experience. Student participation is an integral component of this course, and your confidential 
feedback is important to me. I strongly encourage you to participate in the course evaluation. 
 
Digital Course Evaluation (HelioCampus)  
UW-Madison uses a digital course evaluation survey tool called HelioCampus (formerly AEFIS). 
For this course, you will receive an official email two weeks prior to the end of the semester, 
notifying you that your course evaluation is available. In the email you will receive a link to log 
into the course evaluation with your NetID. Evaluations are anonymous. Your participation is an 
integral component of this course, and your feedback is important to me. I strongly encourage 
you to participate in the course evaluation. 
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https://instructionalcontinuity.wisc.edu/2020/04/03/privacy-of-student-records-and-the-usage-of-audio-recorded-lectures/
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